This study explores the effects of teaching conversational strategies through video clips on learners' speaking performance. It was designed as an experimental study conducted with two groups of English majors. All participants received six weeks of instruction on four conversational strategies. The control group received direct instruction from the teachers' handout while the experimental group viewed six video clips and participated in observation tasks. Data was collected via pre-and post-tests on speaking performance and semi-structured interviews. The results showed that after the treatment with video clips, (a) the frequency of the use of these strategies increased, (b) the learners' speaking performance was enhanced, (c) there was a low correlation between the frequency of strategy use and the learners' speaking performance, and (d) the learners expressed a positive attitude towards the treatment.
intellectually stimulated (Denning, 1992) . Videos are also useful for group work, for tasks from which learners can apply appropriately what they have learned with higher cognition skills (Denning, 1992) . EFL learners can enrich their knowledge of culture when viewing authentic communication among native speakers (Rammal, 2006) . Generally, video clips are a useful medium to help expose learners to the target language, from which many aspects of the language, including conversational strategies, could be acquired efficiently.
Apart from the benefits, by using video clips in ESL / EFL classes, teachers may face some difficulties. According to Çakir (2006) , the main disadvantages are cost, inconvenience, maintenance, and in some cases, fear of technology. Moreover, the video sound and images, or quality of the copies, may not be ideal. Teachers should be especially well trained in using and exploiting videos and video clips, otherwise, their usage may become purposeless for students.
The Study
This study was conducted in an in-service center in the Mekong Delta. At in-service centers, learners who work attend university courses. The courses, for a variety of majors, can be on weekdays, weekends, or at night.
The learner participants are English majors, but most of them usually had difficulty in maintaining conversations although they had been provided with vocabulary and some basic structures. The problem was presumably in the way they negotiated the meanings in conversations. Thus, the researchers wanted to discover if and how this problem could be reduced or avoided when conversational strategies were taught to these students.
The conversational strategies in this study focus on checking for comprehension, confirming, asking for clarification, and using fillers / hesitation devices for two reasons. First, these strategies are believed to help learners negotiate the meanings in conversations and avoid communication breakdown. Second, the choice of these strategies was also decided by the choice of the clips and the content of the course textbook chapters so that the strategies could be taught and practiced effectively.
The research aimed to examine the effects of teaching conversational strategies through video clips on learners' speaking performance and to obtain insights into learners' attitudes towards the treatment.
The study was conducted to answer the following questions: 1. Does teaching conversational strategies through video clips increase the frequency of the use of these strategies by the learners? 2. Does teaching conversational strategies through video clips enhance the learners' speaking performance? 3. Is there any correlation between the frequency of the learners' use of conversational strategies and their speaking performance after the study? 4. What are the learners' attitudes towards learning conversational strategies through video clips?
From these questions, it was hypothesized that teaching conversational strategies through video clips could increase the frequency of the learners' use of these strategies and enhance their speaking performance; moreover, there could be a connection between the learners' use of conversational strategies and their speaking performance; and finally, the learners' attitudes towards learning conversational strategies through video clips would be positive.
Methodology Research Design
This experimental research was implemented with a two-group design. The two groups attended the same listening / speaking course for first-year students, which included a six-week supplementary course on four types of conversational strategies (checking for comprehension, confirming, asking for clarification, and using fillers / hesitation devices). The course classes and the treatment were primarily conducted in English; Vietnamese translations or explanations were used only when learners were confused. The control group received handouts and direct instruction on the strategies while the experimental group was taught with six video clips and video clip-based tasks. After the strategies were taught, both groups practiced the strategies with some pair and group activities such as discussion and role-plays.
Participants
Teachers. Four teachers, three Vietnamese and one American, were involved in the research. One of the researchers was the teacher of the experimental group. Another Vietnamese teacher who had been teaching English for over five years and was taking a master's course in English Methodology taught the control group and also rated tests with the researcher. The third Vietnamese teacher assisted in transcribing the recordings of the students' performance to measure the frequency of strategies used, as well as to check the learners' scores in case they were not compatible. The American teacher, a professor who teaches English using films and video clips, helped evaluate the video clips' content and the conversational strategies used in the clips and checked the transcripts of some clips.
Students.
Sixty-four first-year English majors in two English language listening / speaking classes held in the evening at an in-service centre in the Mekong Delta participated in this study. The participants are from different socioeconomic backgrounds, and range in age from 18 to 32 years old. They were randomly divided into an experimental group and a control group whose general language ability was believed to be similar, based on their admission requirements. The participants were considered to be at the beginner level. Six of 32 participants in the experimental group, two with the highest, two with the average and two with the lowest scores, selected on the basis of their achievement in their speaking performance post-test, were individually interviewed on their attitudes towards conversational strategy instruction through video clips.
Research Instruments
Two speaking tests (a pre-test and a post-test) and semi-structured interviews were conducted to collect quantitative and qualitative data for the study. The pre-test was given to the participants in both groups at the beginning of the study to measure the frequency of conversational strategy use and also to confirm both groups were at similar levels. All participants discussed the assigned topic in pairs with seven discussion questions (see Appendix A) for approximately five minutes. The post-test, which was given after the six-week intervention program, aimed at examining the change in the learners' speaking performance within and between the two conditions. This test had the same content as the pre-test, which was adapted from the textbook. That is, each pair had seven questions to discuss the similarities and differences of cities and towns.
A comparison was then made of the results of the pre-and post-tests of the same group to see whether there were any significant improvements in speaking performance and whether the frequency of use of these strategies by the two groups increased after the supplementary course. The learners' pre-and post-tests were recorded, transcribed, and then graded on the same marking scale, comprising five components: range, accuracy, fluency, coherence, and interaction. All five components of the marking scale were used to grade speaking performance; the fifth component -interaction -was directly related to strategy use.
The semi-structured interviews, conducted in Vietnamese, served as a source of qualitative data to gain an insightful understanding of learners' attitudes towards conversational strategy instruction and the use of video clips in conversational strategy instruction. Of the eight interview questions, four focused on what learners thought of the conversational strategy instruction in the listening / speaking course and the other four aimed to discover learners' attitudes towards the use of video clips in the instruction of the strategies (see Appendix B).
Piloting
The pre-test and interview questions were piloted on two randomly chosen learners of English at a similar level with the participants at the school where the study was conducted to see if any modifications should be made. The interview questions were piloted on one learner in the research context. There were no significant changes after the piloting of the test and the interview questions.
Materials
The textbook used in the curriculum for the two groups was Interactions Access Listening / Speaking, Silver Edition, by Thrush, Baldwin, and Blass (2007). The students studied the first five chapters in this book. Six three-to five-minute video clips were carefully selected for the intervention program with the experimental group. The conversations in these clips were carried out by native speakers of English and did not contain subtitles. Five of the clips were compatible with the five chapters of the aforementioned textbook and the sixth clip served as a review for all of the strategies used in the supplementary course. The vocabulary and structures used in the video clips were at the level of the students in the experimental group. Although the two groups followed the same textbook, the lesson plans for the supplementary course were designed differently for each group to serve the objectives of the study. The participants in the control group were provided with a handout of four conversational strategies (see Appendix C). For every chapter (one to five), they practiced one strategy when discussing any issue related to the topic of the chapter with their partners. In each subsequent chapter, they practiced a new strategy and simultaneously reviewed the previous one(s).
For the experimental group, each lesson plan began with a video clip with a topic relevant to that of the corresponding chapter in the textbook. Video-based observation tasks that raised learners' awareness on which strategies were used, and why and how they were used then followed (e.g., students watched the clip and then checked off items in a list of expressions as they were heard, found examples of the speaker confirming his / her understanding, or found examples of the speaker checking the listener's comprehension). From every video clip, there were one or more strategies that could be utilized for maintaining communication; therefore, the learners might explore one or more strategies from one clip and review these strategies from another clip. The strategies explored from the clips were then explained by the instructor and summarized on the handout provided to the learners. Only the learners in the experimental group had access to the transcripts of the videos.
Data Analysis Procedures
First, the learners' speaking pre-and post-tests were recorded and transcribed to measure the frequency of conversational strategy use by the learners. The formula used in Lam's (2004) study and in Kongsom's (2009) study was adopted to calculate the frequency counts.
F (frequency per 100 words) T (total raw frequency of strategy use) W (total number of words)
Second, the results of the pre-and post-tests, graded by two raters, were used to examine the learners' speaking performance before and after the intervention program. To assess the interrater agreement on each test, a correlation test was run on the mean of the scores given by the two raters. The average scores on the pre-and post-tests were then analyzed by a descriptive test and a paired-samples T test with the SPSS program to measure whether there were any significant changes in the two groups after the intervention. Third, a correlation test with SPSS support was conducted to check for the interaction between the frequency of strategies use and learners' speaking performance in the post-test.
The interviews with the six learners were transcribed and translated into English. The English version was then organized into two categories: similarities and differences among the answers to each question. The categorized data were finally interpreted to gain a more insightful perception on the learners' attitudes.
Analysis and Findings

Frequency of Conversational Strategy Use
Through the researchers' observation during the course, some learners' factors presumably violated the results of the tests, including infrequent class attendance, lack of basic vocabulary or structures, and uncooperative attitudes when taking tests. The researchers set the requirement of at least 100 words per conversation by the learners on the pre-test and post-test for the reliability and convenience of the study. Since some of the students' conversations did not meet this requirement and some recordings were of poor quality, eventually the frequency was counted for 20 recorded conversations (ten pairs per group) for both the pre-test and posttest. Note. T = total raw frequency of strategies use; W = total number of words; F = frequency of strategies use per 100 words.
As shown in Table 1 , the use of three conversational strategies (checking for comprehension, confirming, and asking for clarification) increased. There were minimal changes in the frequencies of strategy use for checking for comprehension (+0.05) and asking for clarification (+0.09), and rather significant changes in the frequency of strategy use for confirming (+0.43).
The increased numbers of the three mentioned strategies indicated that the intervention in the control group led to positive changes in the use of strategies by the participants; however, the changes were slight.
In contrast, the frequency of using fillers / hesitation devices decreased in the post-test (-0.03). Moreover, the transcribed recordings showed that in both the pre-test and the post-test, the participants usually used uh or um whenever they hesitated. The decreased numbers showed that the learners hesitated in communication less than before the intervention. In other words, some of the participants paid attention to the appropriate use of filler devices in the post-test. One possible explanation for the learners' frequent use of uh or um whenever they hesitated was that teaching conversational strategies by giving the handout and explanations on the strategies could not raise learners' awareness much on how to use the strategies. As a result, just some learners could use the strategies appropriately when communicating with their partners. Note. T = total raw frequency of strategies use; W = total number of words; F = frequency of strategies use per 100 words. Table 2 shows that the use of three conversational strategies (checking for comprehension, confirming, and asking for clarification) increased in the experimental group. The changes in the frequencies of strategy use were +0.44 for checking for comprehension, +0.64 for confirming, and +0.30 for asking for clarification. The increased numbers meant more participants were able to use these three conversational strategies after the intervention. As with the control group, the use of fillers / hesitation devices decreased in the post-test for the experimental group (-0.05). However, the variety of devices used by the participants showed that the intervention program with video clips raised learners' awareness on the more appropriate use of various fillers / hesitation devices.
Speaking Performance
Descriptive statistics measured the mean scores of the two groups' speaking performance and paired-samples T tests compared the participants' speaking performance.
Analysis of the data shows that the experimental and control groups had similar speaking performance scores before the intervention program. However, after the program, the experimental group showed greater progress than the control group, as illustrated in Figure 1 . As seen in Figure 1 , in the pre-test, both groups had similar minimum scores, but the but the experimental group gained slightly higher maximum post-test scores than the control group. However, the total mean scores of the two groups were similar at the beginning. After the intervention program, the lowest scores of the two groups, while increased, were still fairly equal, but the highest score of the experimental group was slightly higher than that of the control group. Noticeably, the total mean scores of the two groups in the post-test were different. The participants in the experimental group (M = 7.14) generally had much more improvement in speaking performance than the control group (M = 6.65). It is evident that using video clips in teaching conversational strategies was beneficial.
Correlation
A correlation test was conducted to check the interaction between speaking performance and frequency of conversational strategy use by the participants in the experimental group after the intervention. The results are shown in Table 3 . As seen from Table 3 , the interaction between the speaking performance and the frequency of strategy use was statistically significant (p = .048). However, the correlation coefficient was small (r = .45). These figures mean that conversational strategies had a positive effect on the learners' speaking performance.
Interviews
Learners' attitudes towards learning conversational strategies. All six interviewees had a positive attitude towards receiving instruction in conversational strategies. For example, Learner 1 said, "I like the four strategies I have learnt. They are very useful and easy to apply in communication . . ." Learner 4's interest was in the teaching materials. She stated, "When learning these strategies, I like the materials the most because the clips are interesting. I can watch them in class, and sometimes when I cannot understand the clips well, I can watch them again at home. The handout of the conversational strategies is new, but necessary for me . . ." Generally, the interviewees found it useful to learn the strategies because these strategies could be applied in actual situations to solve oral communication problems and enhance fluency. The learners' positive attitudes showed that these strategies should be applied in listening / speaking courses since they help solve oral communication problems, enhance fluency, improve communication skills, and promote confidence.
Learners' attitudes towards conversational strategy instruction through video clips. The learners expressed positive attitudes towards conversational strategy instruction through video clips. Some reasons for their attitudes were that their learning and memorizing process was facilitated through hearing and watching simultaneously, the roles of the conversational strategies were revealed in the clips, the learners could learn how to use gestures in communication, and the clips attracted the learners' attention and motivated them to learn. Nonetheless, according to the learners' ideas on their difficulties and their suggestions, teaching the strategies through clips would be more beneficial if more careful consideration was given to the choice of clips so that they could be tightly woven into the curriculum.
Discussion
Research Question 1
The results showed that teaching conversational strategies through video clips could generally lead to greater use of the first three strategies. This result might be predictable since the use of video clips in teaching conversational strategies can attract learners' attention (Gower et al., 2005) , and the observation tasks could raise the learners' awareness on the strategies used in the clips. Contrary to the researchers' hypothesis, the use of fillers / hesitation devices decreased after the intervention program. It was evident from the transcribed data that most of the participants showed excessive hesitation in their conversations before the strategy instruction, which led to the high frequency of filler / hesitation devices. Therefore, the total frequency of strategy use in the pre-test of both groups was high. After the treatment, the transcribed recordings from both groups illustrated that the strategy was utilized in a more appropriate manner. In particular, the recordings from the experimental group showed that in the post-test, many participants were able to use a wider variety of fillers / hesitation devices than in the pre-test.
Research Question 2
The results indicated that the experimental group outperformed the control group in the posttest (p = .040) although the speaking performance of the two groups was the same in the pretest (p = .368). The findings also showed that in the post-test, the experimental group made greater progress after the pre-test (p = .00). One possible explanation for the greater progress of this group was that strategy instruction using video clips could better demonstrate how to avoid communication breakdown and enhance their conversational fluency. Moreover, it was observable that the clips could effectively illustrate how the conversational strategies are used with both verbal and non-verbal behaviors and equip the learners with more vocabulary, speaking expressions, and frequently used grammatical structures.
Research Question 3
The correlation test showed that there was a relationship between the learners' speaking performance and the frequency of strategy use in the experimental group (p = .048), but the correlation coefficient was small (r = .45). The performance of some participants was highly correlated with the frequency of their use of the strategies. However, some participants had a high frequency of strategy use, but their speaking performance was less than satisfactory, whereas other participants with a lower frequency of strategy use were able to perform well.
As explained for Research Question 1, the reason for some of the less than satisfactory speaking performances is that the learners did not use the strategies appropriately, especially filler / hesitation devices. It could also be seen from the transcripts that using conversational strategies cannot enhance some weak learners' overall speaking performance if they lack essential vocabulary or grammatical structures. The results revealed that frequent use of conversational strategies could enhance the learners' speaking performance if they knew when and how to use the strategies in an appropriate manner.
Research Question 4
The interviews showed that the learners had positive attitudes towards learning conversational strategies through the video clips. Interviewees stated that conversational strategies played a vital role in solving oral communication problems, enhancing fluency, improving communication skills, and promoting confidence. Likewise, clips could facilitate the learning and memorizing process, display verbal and non-verbal communication in a dynamic context, and attract attention to the lessons. The interviewees recommended that more conversational strategies be taught with video clips.
Pedagogical Implications
For syllabus designers, it is vital to include conversational strategies in course books or teaching materials on listening / speaking since these strategies are very necessary for learners to maintain their conversations and avoid communication breakdown. These course books should be accompanied by additional materials, such as class audio CDs and video clips, to illustrate how the strategies are used in real situations. Additionally, the lessons on strategies should be designed in a manner that suits learners' levels.
EFL or ESL teachers of listening / speaking should flexibly and creatively choose conversational strategies, teaching methods, teaching materials, and tasks that suit learners' levels and needs.
In the study, a method suggested as an effective way for teaching conversational strategies is raising learners' awareness of these strategies, particularly through watching video clips and doing observation tasks, and then practicing the strategies in role plays of similar situations. These tasks should be carefully planned and designed for each clip. In addition, when conversational strategies are taught through video clips, the topics, the content, the number and the length of video clips should be suitable for learners' levels. Moreover, unfamiliar words and expressions in a chosen clip should be explained in advance to minimize learners' problems when they watch the clip. Particularly for learners at a low proficiency level, video clips with subtitles -the first half of the clips does not include subtitles while the rest repeating the same content does -could be used to motivate them to watch from which they can learn the strategies.
Conclusion
This paper focuses on teaching conversational strategies that help facilitate interaction and maintain fluency in conversations. Video clips, together with observation tasks, are suggested as an effective tool for carrying out this teaching process. Videos may also serve as a bridge to show Asian EFL / ESL learners how conversational strategies are used in native English speakers' cultures. Finally, it is vital for instructors to choose conversational strategies, video clips, and observation tasks to suit their learners' needs.
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